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FOREWORD 
 

This report was commissioned by UNESCO as an input to the Comprehensive Education 

Sector Review (CESR) Phase I rapid assessment report on the higher education sub-sector in 

Myanmar.  The CESR is led by the Union of Myanmar’s Ministry of Education with inputs 

from government agencies and a number of development partners. The purpose of this 

report is to provide international experts with baseline data and basic information about 

higher education in Myanmar. The report should be viewed as a draft document.  

 

The views expressed in the report are those of the author, Dr. Thet Lwin. They do not reflect 

the views and policies of the Government of Myanmar or any of its agencies or 

development partners. Any errors in the report are the responsibility of the author alone.  

 

The author expresses his gratitude to all those – including government officials, CESR 

colleagues, and international experts – who contributed their comments and experiences in 

the process of this report’s compilation. In particular, the author is indebted to Mr. Ian 

Birch, Mr. Maurice Robson, Mr. Martin Hayden, Mr. Paul Brady, and Mr. Sideth Dy for their 

support and assistance. The report would furthermore not have been possible without the 

assistance and hospitality extended by UNESCO Myanmar, for which the author is very 

thankful.  

 

The report was completed over the period between 20 November 2012 and 5 February 

2013.   
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EXECUTIVE SUMMARY 

 

This report was prepared on the basis of a few primary as well as secondary sources. 

Efforts were made to collect primary data through DHEL DG's office from all 12 ministries 

having HEIs and one Union Public Services Centre encountered delay in receiving response 

within a short timeframe; it must be admitted that some materials presented at CESR 

workshops were used without prior permission. Protocol for making contact with HEIs under 

different ministries through proper channel took time; however a few fact-finding visits 

were made within Yangon.  

A pre-designed Interview Schedule was used in gathering information on policies, 

legislation, management, access and quality. By January 24, 2012, the team received filled in 

questionnaires from 21 HEIs; however, the   responses were not satisfactory.  

   A high-powered National Education Committee is responsible for overseeing matters 

related to academic and administrative policies of all HEIs; including those under different 

ministries regarding policy and coordination. 

 An accelerated change in economic reform, a quick extension of peri-urban areas, 

resettlement schemes of squatters in almost all urban areas, an expansion of cross-border 

trade with neighbouring countries, and a move-up the technological ladder accompanied  by 

the establishment of industrial zones along with 4 huge special economic zones etc. have 

resulted in a shortage of professionals, mid-level technicians and skilled-labour. 

 ASEAN economic integration is imminent  in 2015, and  the quality of education has 

become a key for advancing socio-economic development of Myanmar, especially for 

human resource development. 

 As FDIs would more likely to flow into such fields as infrastructure, electricity, 

banking, telecommunication, etc., HEIs would have to face the demand of the changing 

labour market in order to supply sufficient quality labour. 

 Changes in government policy since 1988 eventuated in the changing social and 

economic conditions in Myanmar. The employment and manpower requirements also took 

a new course in line with changes occurring in the socio-economic settings. In such a 

situation, the HE subsector is necessitated to induce greater adaptability to the changing 

needs of the labour market arising from the modernizing economy. Evidences show that 

most of the HEIs are in need of profound changes, be it academic atmosphere, course 

contents, delivery modes, internal/external assessments, access, equity, credit transfer 

accompanied by student mobility and relevancy of curriculum to workplace.  
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Options for internships, apprenticeships, on-the-job trainings, article ships, etc. need 

to be considered, if faced with the proposal of adopting dual training systems at 

undergraduate level.  

 As the quality of HE depends upon the performance of faculty, it is imperative to 

create opportunities for teaching staff to pursue higher studies, to do research conducive to 

the geographic location of HEIs, to publish papers in both internal as well as international 

research journals and to give credit to outstanding scholars. 

 University Education Law is still under debate in the Parliament before enacting the 

law, the third 5-Years Development plan permits the establishment, and operation of 

private HEIs.  

 Figures on age, education, employment, occupation, industry, etc. with provide a 

basis for determine the gap between labour supply and demand. The current system of 

admitting students to different fields of study on the basis of aggregate marks scored in the 

matriculation examination along with intake-quota need to be reviewed. The National Skills 

standard Authority (NSSA) has to be strengthened in issuing/endorsing/competency 

documents related to accreditation/ certification for maintain training quality that conforms 

with NQA , RQA , MRAs, etc.  Tracer Studies and Stakeholder Satisfaction Studies need to be 

conducted in order to determine the match between training and workplace.  
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Comprehensive Education Sector Review 

Higher Education Subsector 

Introduction 

(1) This draft report was prepared on the basis of published data from a few secondary sources. 

Efforts made to collect primary data through DHEL, DG’s office from all 13 ministries having 

HEIs encountered delay in receiving response. This write up was done in haste as the HE 

subsector team felt that it was important to have an assessment on the current status of HE. 

It must be admitted that the team took the liberty to use materials presented at CESR 

workshops without prior permission. 

 

(2) Protocol for making contact with HEIs under different ministries through proper channel 

took time; however, fact-finding visits were made to Yangon Institute of Economics, and 

Yangon University of Arts and Science. A pre-designed Interview Schedule was used in 

gathering information on policy, Legislation, Management, Access, and Quality. At both HEIs, 

the rectors took the lead in responding to almost all questions raised. 

 

(3) In addition HE Subsector team took the initiative to collect information pertaining to 

academic programs, faculty members, student volume, infrastructure, laboratory facilities, 

ICT application, skills development programs, distance education, research, finance, 

stakeholder satisfaction, etc. over the last 5 years beginning 2011 from HEIs under MoE 

through DHEL DG’s office. By January 24, 2012, the team received filled in questionnaires 

from 21 HEIs. On editing the forms before making entries, only 16 HEIs provided data on 

student by year of study, along with the number of graduates in 2011 i.e. the number 

completing a 3 year first degree course. 

I. Policy, Legislation and Management 

(a) Current Situation 

Decision Making Bodies 

(4) A high-powered National Education Committee responsible for facilitating the development 

of an education system which is equitable with traditional, cultural and social values and also 

in keeping with the economic and political aspirations of the nation had been formed on 
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April 20, 2011. This committee is chaired by the Union Minister for Education, and deputy 

ministers from all ministries running HEIs as members. The functions of this committee are: 

(i) to advise the union government in enacting educational laws which will support 

the perpetuation of the integrity of the union, national solidarity and national 

sovereignty 

(ii) to coordinate in adopting educational policies in line with the social, economic 

and political system 

(iii) to give guidance in implementing programmes aiming at promoting the 

intellectual and technical advancement of the people of Myanmar 

(iv) to coordinate in reviewing and amending educational programmes 

(v) to give guidance in cooperation with international development agencies and 

educational organizations for the implementation of programmes in the 

education sector 

(vi) to coordinate in implementing 30-year Long-term Education Development Plan 

and amending educational programmes if necessary  

(vii) to make policy in upgrading curricula and syllabi to be on a par with the 

international level 

(5) Two councils viz. (i) Universities Central Council, and (ii) Council of University Academic 

Bodies also chaired by the Union Minister for Education have the mandate to oversee 

matters related to academic and administrative polices of all HEIs including those under 12 

other ministries.  The former deals with policy and coordination work of HEIs, whereas the 

latter with the adoption of academic regulations and coordination of academic work. Under 

MOE, 2DGs are entrusted with the responsibility of administration and coordination of HEIs, 

one for Upper Myanmar and the other for lower Myanmar. Figure 1 shows the 

administrative structure and the listing of HEIs by ministries.  
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Figure 1.  Administrative Structure of Higher Education Subsector 

 

Source: DHE(I), MOE (2012) ‘PANORAMA OF HE, P2 Table. 

 

(6) Annual seminars on HE took for discussion a wide array of issues: relevancy and 

responsiveness of course structure, reform measures regarding assessment system, 

introduction of the faculty development programs, harnessing of ICT, enhancement of the 

cooperation with foreign institutions, creation of an alternative delivery modality,  and the 

introduction of new programs to promote HRD. 

 

(7) Seminars held in 2000, 2001, and 2002 focused on the formulation, implementation and 

review of programs on national education development, and the realization of the vision: To 

create an education system that will generate a learning society capable of facing the 

challenges of the knowledge Age in accordance with the motto Building a modern developed 

nation through educations. 
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Quality Education 

(8) The president in his address to the first regular session of Pyithu Hluttaw (Parliament) on 

March 30, 2012 stressed the need for upgrading the quality of education by implementing 

the following tasks: 

(i) to implement free compulsory primary education system 

(ii) to increase the enrollment rate in basic education sector 

(iii) to nurture new generation as intellectual and intelligentsia in human resource 

development 

(iv) to improve qualities of teacher in both basic and higher education sectors 

(v) to utilize teaching aids more effectively 

(vi) to upgrade the quality and the socio-economic status of educational personnel  

(vii) to provide scholarship, stipends and awards both locally and internationally  

(viii) to promulgate relevant laws for the participation and contribution of private 

sectors in education services 

(ix) to collaborate with local and international organization including the UN, NGOs 

and INGOs 

(x) to  upgrade education standard to international level  

Education Development Plan 

(9) Two education development plans: (i) special Four-Year Education Development Plan, 2000-

04, and (ii) Thirty–Year Long-Term Education Development Plan, 2000-01 – 2030-31. The 

former plan  having its focus on the following five core areas led to extensive application of 

ICT: 

(i) promotion of the quality of education 

(ii) introduction of ICT in education 

(iii) advancement of research  

(iv) development o a lifelong learning society, and 

(v) enhancement of international collaboration 

The latter had its focus on the following 6coreareas covering 36 programs: 

(i) Human Resource Development (2 Programmes) 

(ii) Utilization of Technology Section (6 Programmes) 

(iii) Research Section (3 Programmes) 

(iv) Lifelong Learning Society Section (9 Programmes) 
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(v) Qualitative Transformation of Education Section (15 Programmes) 

(vi) Preservation of National Identity and National Value Section (1 Programme) 

Academic Structure 

(10) Universities and Colleges under MOE beginning 2011-12 AY would be adopting a 4-1-3 

academic structure in order to make the new degree courses, new curriculums, and 

syllabuses compatible to those universities in ASEAN member countries. Figure 2 shows the 

new academic structure. 

 

Figure 2. Structure of Education System in Myanmar  

 

Source: Panorama of Myanmar Higher Education (June, 2012) 

 

The credit system introduced in 2000-01 AY is being revised in tandem with new courses in 

order to facilitate Myanmar Students in transferring credits to foreign HEIs on student 

exchange programs. 

Launching New Programs 

(11) As a component of the special Four Year Education Plan, new courses leading to doctorate 

degrees are offered at selected HEIs over the years and faculty staff a wide intellectual 

platform to be able to think across disciplines. Program no.34 in the 30-year Long-Term 

Education Plan allows any activity to carry out restructuring and reorientation of HE 

management system. 
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(12) Beginning 2012-13 AY, a two-year honours program leading to a BA (Hons), or BSc (Hons) 

degree will be offered by Yangon University to students in such subjects as Myanmar 

Language, English, Geography, History, Chemistry, Physics, Computer Science, Library 

Science, Philosophy, Psychology, Oriental Studies and Biotechnology. Similarly, Mandalay 

University will also be offering honours courses in almost the same subject beginning 2012-

13 AY with the exception of Computer Science, Industrial Chemistry and Library Science. 

Students who are eligible for studying honours courses are required to apply through the 

respective DHE offices; entrance examination would be held and quota will be set depending 

upon the number on applicants.1 

(13) Beginning 2012-13 AY, National Management Collage will start offering new courses leading 

to BBM (Bachelor in Business Management), BA (English for Professional Purpose), and BA 

(Tourism). Candidates who scored a total 440 marks in 2012 Matriculation Examination are 

eligible to apply for new entrance was set at 100 for BBM, 50 for BA (EPP), and 100 for BA 

(Tourism). Students who scored 400 marks in 2012 Matriculation Examination with a 

minimum of 60 marks in English are eligible to apply for BA (Tourism) admission; the quota is 

subject to alteration.* 

 Legal Provision  

(14) All ministries running HEIs are required to follow the 1973 University Education Law 

(Amended in 1989). The 2008 Constitution guarantees the right to education of every citizen 

in accord with the education policy laid down by the Union. 

(15) The Pyithu Hluttaw rejected the government’s 2012 Higher Education Bill after 

representatives including Daw Aung San Suu Kyi, the leader from National League for 

Democracy, called for universities to be granted administrative independence. The bill, 

which was in the final stages of being approved, will be replaced by a hluttaw-drafted piece 

of legislation, speaker Thura U Shwe Mann announced on July 31.1  It is expected that a 

National Education Act will soon be adopted, and in addition that a high priority would be 

attached to efforts in reorganizing Yangon Arts & Science University into a comprehensive 

university on the basis of faculty system. 

 

 

                                                           
1
Weekly Eleven: Myanmar News,  Friday Issue, November 7, 2012, p 10   

  
1
 The Myanmar Times: August 6-12, 2012     *Myanmar International Journal,  Vol 13, No.39 October11, 2013 

Thursday, p19 
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(b) Critical Issues 

(16) A series of seminars held from 1997 to 2000 to initiate reforms produced the first waves of 

change in HE. Recent economic policy aimed at attracting FDI coupled with trade 

liberalization is likely to generate demand for better qualified human resource. HEIs are 

therefore, needed to be responsive to the changing labour market. The major issues for HEIs 

are to examine the relevancy and responsiveness of all the courses offered at HEIs. Any 

attempt to promote responsiveness of the HE subsector for producing labour quality; be it 

managers, accountants, geologists, meteorologists, agronomists, microbiologists, 

geographers, etc would entail enormous efforts to enhance cooperation not only between 

HEIs within the country but also with foreign institutions to create alternative delivery 

modalities in HE subsector, to build the image and quality of all faculty members, to revise 

curricula and syllabi of all academic programs, etc. 

(c) Recommendations 

(17) Published materials on HE is limited. Attempts at collecting primary data from HEIs under 13 

ministries by sending out structured questionnaires through the office of DHEL found it 

difficult to get filled in forms, within a set time frame, from some HEIs, A quick review done 

on the basis of secondary sources led to the following recommendation: 

 

(18) Reforms in HE subsector are being made in accordance with the 10-point education policy 

guideline provided by the President of the Republic of the Union of Myanmar. Measures so 

far taken were carried out within the framework of the Thirty Year Long-Term Education 

Plan. For accelerating the process of change, it is imperative to have an official document on 

a new National Education Act being revised by the Phyithu Hluttaw (Parliament). 

 

 

 

II. Access 

(19) Students at the Basic Education High Schools can study 7 combinations each combination is 

constituted of 6 subjects. A list of all seven combinations is given below: 
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 Combination Subject/Language 

1.  Myanmar Language, English, Mathematics,  

 Economics, Physics, Chemistry  

2.  Myanmar Language, English, Mathematics,  

 Geography, History, Economics 

3.  Myanmar Language, English, Mathematics,  

 Geography, History, Optional Myanmar Language 

4.  Myanmar Language, English, Mathematics, 

 History, Economics, Optional Myanmar Language 

5.  Myanmar Language, English, Mathematics, 

 History, Physics, Chemistry 

6.  Myanmar Language, English, Mathematics, 

 Optional Myanmar Language, Physics, Chemistry 

7.  Myanmar Language, English, Mathematics,  

   Physics, Chemistry, zoology 

 

 

(18) Students who pass the matriculation examination from the Basic Education Schooling 

System in their specific combination of choice are eligible to join a specified number of 

HEIs under different ministries. The intake of new entrants to HEIs varies with the 

capacity of each HEI depending upon staff strength, field of study made available, 

physical infra-structure of campus (accommodation, amenities, etc.) Among the seven 

combinations, only combination no.1, and combination no.7 are popular, for the former 

leads to professional degrees in computer science, economics, engineering, merchant 

marine, and the latter to medicine, dental, and pharmacy, and nursing. 

 

(19) Entry to HEIs is considered on the basis of aggregate mark. The magnitude of the intake 

aggregate mark varies from one HEI to another depending upon the field of study and 

the ministry running the HEI. Besides aggregate mark, a sex ratio is also set for entry in 

certain fields of study.2Table 1 shows the number of students at degree colleges and 

universities in 2012. For details above the number and type of student by HEIs, see 

Appendix Table A1. 

                                                           
2
 DHEI, MOE (2012) ‘ HE Entry Guide’, (in Myanmar Language) 
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Table 1.  Students at Colleges and Universities, 2012 

Course 
Students 

Male Female Total 

1. Undergraduate 58469 109748 168217 
2. Honours 981 5573 6554 

3. MA/MSc Qualifying 148 897 1045 

4. Postgraduate Diploma 459 1266 1725 

5. Master 1291 5333 6624 

6. Master of Research 64 386 450 
7. PhD 394 1659 2053 

Sub-Total 61806 124,862 186668 

8. Distance Education  
(undergraduate) 

125986 158,258 284244 

Total 187792 283120 470912 
 

(20) In 2012, a total of 470,912 students were studying at all HEIs in the whole country; of 

which only 40% were day-scholars attending regular classes. The proportion of students 

studying Distance Education far exceeds those at HEIs by one and half times. Reasons 

might be many; however easy access could be the major reason; one could study at 

one’s own pace while earning income might be the other reason; and affordability 

perhaps be the main reason. One complaint about distance education is the extent of 

knowledge the graduates from Universities of Distance Education acquired; employers 

are not satisfied with their performance at work. 

 UDE Liberal Arts Priority Subjects 

(21) DHEL DGs’ office provides restricted copies of Summary Data on Colleges and 

Universities, 2012 (in Myanmar Language) for internal use. Table 2 gives the number of 

freshers by 14 HEIs offering distance education courses by subjects of choice in 2012. 

Figure 3 illustrates the choice of subjects by freshers. Empirical evidence shows that 

students tend to give high priority to liberal arts or humanities. It is true that arts 

subjects are important in their own right; but for exploiting on-and off-farm 

manufacturing enterprises, science as well business oriented subjects are necessary in 

creating a pool of skilled and professional workforce, having adequate experience in 

workplace. 
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Table 2. Universities of Distance Education First Year Intake by Subject, 2012 

Subject Kalay Kyaing ton 
Kyauk 

se 
Lashio Loikaw Ma 

gway 
Meikhtila Moenyin Myit 

kyina 
Pakok 

ku 
Shwe Bo Taungyi 

Yadanarpo
n 

Yenan 
chaung 

14 HEIs Total 

Number % 

Myanmar 102 15 283 188 41 380 589 137 64 508 748 291 763 288 4397 19.22 

English 39 73 585 195 94 887 218 0 404 389 295 145 978 0 4302 18.81 

Geography 58 37 523 165 37 1087 90 151 57 870 324 262 327 243 4231 18.50 

History 72 18 219 115 16 245 104 91 41 275 432 49 309 324 2310 10.10 

Philosophy 16 2 93 129 2 59 34 0 175 21 77 35 148 0 791 3.46 

Psychology 15 1 41 72 9 37 26 0 109 21 0 27 119 0 477 2.09 

Laws 54 49 449 197 18 496 191 0 264 107 0 156 602 0 2583 11.29 

Oriental Studies 0 0 1 0 1 5 3 0 7 0 0 6 6 0 29 0.13 

Chemistry 7 3 17 12 5 39 30 28 12 25 53 24 81 20 356 1.56 

Physics 3 19 36 26 11 64 30 28 11 50 38 24 79 32 451 1.97 

Mathematics 10 5 43 15 5 64 30 29 11 50 59 24 79 33 457 2.00 

Zoology 2 0 26 4 1 15 30 4 4 13 32 9 79 3 222 0.97 

Botany 1 0 3 1 0 3 6 1 1 4 3 2 36 2 63 0.28 

Economics 56 38 346 152 55 433 114 0 215 167 0 126 306 0 2008 8.78 

Literature 0 0 8 5 0 5 1 0 10 2 0 0 6 0 37 0.16 

Economic 

Planning 
2 0 13 15 4 38 7 0 20 14 0 11 34 0 158 0.69 

Total 437 260 2686 1291 299 3857 1503 469 1405 2516 2061 1191 3952 945 22872 

100.0

0 

 

 

 

Figure 3. Universities of Distance Education FirstYear Intake by Subject, 2012 

 

(22) Responses from Rapid Survey were not satisfactory, many cells were left blank. Only 16 

HEIs under MoE provided figures on 2008-2009 first year intake classified by boys and 

girls. Table 3 shows the proportion of females among students. Gender disparity is found 

in every HEI; overall, for every 100 female students the number of male students is 

about 64. Figure 4 illustrates the proportion of female students by HEI. Moreover, it 

gives a glimpse at the proportion of those students entering the first year of study in 

2008-09 and completing the 3-year bachelor program in 2010-11. A wide variation exists 

in the performance of students at different HEIs. The completion rate of the first degree 
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course for 16 HEIs is quite high, around 80% with the exception of two HEIs. Table 3 Only 

at Loikaw, and at Shwe Bo, the completion rate is comparatively quite low, below 50%. 

Figure 4.  Percent Female Students in First Year Intake by HE Institutions, 2008-2009 

 

Table 3. Percent Female Students in First Year Intake by HE Institutions, 2008-09 

Sr.No. University 

Day-scholar First Year Intake             
2008-09 Number of 

Graduates        
2010-11 

First Degree 
Pass Rate   

2010-11 %  M F 
% 

Female 
Both Sexes 

1 Kalay 715 954 57 1669 1316 78.85 
2 Kyaington 100 149 60 249 183 73.49 
3 Kyaukse 491 781 61 1272 1054 82.86 
4 Lashio 290 421 59 711 410 57.67 
5 Loikaw 194 355 65 549 266 48.45 
6 Magway 720 957 57 1677 1275 76.03 
7 Mandalay FL 83 301 78 384 288 75.00 
8 Meikhtila Eco 178 264 60 442 279 63.12 
9 Meikhtila 689 1059 61 1748 1371 78.43 

10 Moenyin 285 480 63 765 507 66.27 
11 Myitkyina 761 1093 59 1854 1834 98.92 
12 Pakokku 596 991 62 1587 1368 86.20 
13 Shwe Bo 494 785 61 1279 633 49.49 
14 Taungyi 678 1229 64 1907 1313 68.85 
15 Yadanarpon 2783 4316 61 7099 6757 95.18 
16 Yenanchaung 254 384 60 638 489 76.65 

All 16 Higher Education Institutions 9311 14519 61 23830 19343 81.17 
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(a) Critical Issues 

(23) The output of graduates from HEIs by field of study or by specialization would be of 

great use to labour exchanges. Table 4gives the number of graduates by HEIs, 

particularly under MoE and MOST. For details about academic members by posts and by 

HEIs under MoE, see Appendix Table A2. 

Table 4.  Students, Graduates, and Teaching Staff by Ministry, 2010-11 

Ministry Student Graduate 
Teaching 

Staff 
%Graduated 

Staff 
Student 

Ratio 

1. Education 473408 105192 11063 22 1:43 

2.Science &Technology 109537 14972 6285 14 1:74 

3. Other 29194 5353 2569 18 1:11 

Total 612139 125517 19917 21 1:31 

*Excluding Distance Education 

(24) Staff-student Ratio differs widely in HEIs under MoE and MoST. Recent efforts to 

facilitate access in previously underserved areas with thin population density could be 

the main reason for the high staff-student ratio in HEIs under MoST. Expansion of 

catchment area coupled with the provision of easy means of communication and 

transport the disparity is anticipated to disappear. 

  Entry to Universities of Medicine 

(25) Beginning 2012-13 AY, Yangon Universities of Medicine ( UM) 1, and UM 2 will be giving 

admission to new matriculates from Mon State, Karen State, Tanintharyi Region, Bago 

Region (East), Ayeyarwady Region besides Yangon Region. Similarly, Mandalay University 

of Medicine will be admitting new matriculates from Kachin State, Sagaing Region, Shan 

State (North), besides Mandalay Region. Magway University of Medicine will be 

accepting new matriculates from the rest of the country including remote areas having 

social and transportation problems. In 2012-13, the quota set for the first intake for UM 

1, Yangon was 430, for UM 2, Yangon was 360, for UM Mandalay was 379, and the 

aggregate matriculation examination mark set entry to UMs was much higher than the 

previous years; 490 for males, and 508 for females. 
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HE Logical Framework 

(26) In interpreting TVET system, MoL tends to differentiate Academic Programs from Skills 

Development Programs.  The term TVET refers to a range of learning experiences which 

are relevant to the world of work, according to TVET subsector team. Empirical evidence 

demonstrates that highly educated are important to social and economic development. 

Myanmar is resource-rich; the production of rice, beans, pulses, etc., extraction of oil, 

gas and precious stones, and expansion of services sector related to travel and tours, 

Hotels and Restaurants etc. could be identified in the short-run as the fast growing 

economic activities. The changing economic structure coupled with the need for basic 

infrastructure is bound to create enormous demand for skilled labour. 

Skills may be divided into 3 types: Foundation Skills, Transferrable Skills, and Technical and 

Vocational Skills. A brief definition of each type of skills is given below:  

 Foundation Skills3 

It includes literacy and numeracy skills necessary for finding work enough to meet daily 

needs. These skills are a prerequisite for continuing education and training, and for 

acquiring transferrable, technical and vocational skills; needed especially in enhancing 

the prospect of getting good jobs. 

 Transferrable Skills 

It includes the ability to solve problems, communicate ideas, information effectively, be 

creative, show leadership and conscientiousness, and demonstrate entrepreneurial 

capabilities. These skills are needed for adapting to different work environment, and for 

improving the chance of staying in gainful employment. 

 

 Technical and Vocational Skills 

It includes specific technical knowhow, from growing vegetables to using a sewing 

machine, laying brick, or using a computer. These skills are needed to meet the 

requirements of many jobs.  

Those who missed formal schooling can benefit from skills training opportunities ranging 

from a second chance to acquire foundation skills to work-based training, including   

apprenticeships and farm-based trainings. Figure 5 is perceived to illustrate the logical 

framework of the current structure of higher education. 

                                                           
3
 UNESCO (2012), YOUTH AND SKILLS: Putting Education to Work, pp- 14-18. 
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 Building Links between School and Work 

(27) Skills development is vital in reducing unemployment, inequality and poverty; it has to be 

adequately aligned with labour market demands. At upper secondary level, young people 

need to learn transferrable skills to smooth the transition from school to work; having focus 

on either agriculture or  industrial subject. Making curriculum more flexible in upper 

secondary schools, in terms of, subject choices and allowing a route back to further 

education can result in benefits to all promising students. 

 

(28) School leavers without work experiences are often told not suitable for a job. Linking 

schooling to work-based programs through internships and apprenticeships has the 

potential to help young people learn practical problem-solving skills, and practice crucial 

workplace skills. As apprenticeships lead to employment, young people are motivated to 

stay in school and complete their education.  

 

Upgrading Agricultural Schools to Institutes 

A move for Thailand to change from a Labour-intensive to Technology-intensive industries 

would still leave room for the employment of low-skilled young temporary non-documented 

illegal Myanmar migrant workers across Myanmar-Thai border; especially in Agriculture as well 

as fish-processing light industries. Agricultural sector has already started feeling the shortage of 

seasonal agricultural labourers, particularly during the peak harvesting seasons. The government 

in partnership with the private sector is providing incentives for developing SMEs within the 

country. This drive would have profound effect on the labour market demand for the supply of 

mid-level technicians. A derivative of this effect is an aspiration for secondary school drop-outs 

to seek employment opportunities; especially to learn the application of simple farm-

machineries used for tilling, threshing, harvesting and transport of agriculture produce. A 

representative from MoAI participated at the  January 17, 2013 CESR Roundtable Discussion said 

that the once less popular seven agriculture high schools will be upgraded to Agricultural 

Institutes. 
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(b) Recommendation 

(29) Students at formal basic education high schools can choose to study any combination out of 

7 offered. On the basis of the combination taken, and on aggregate score in matriculation 

examination, the student is eligible to study a specified field of study. A risk exits that the 

student might not get a seat in the HEI preferred, for the set quota for student intake for HEI 

had been filled up. However, the student has to opt for his second choice in seeking 

admission to another HEI. It is learnt that the intake procedure would be changed by HEIs 

concerned. 

 

(30) Selection criteria need to be kept simple and transparent, if intake to HEIs happens to be 

decided on the basis of Entry Examination. 

 

(31) Appropriate steps need to be taken to raise internal efficiency as the rate of completing a 

first degree course was found to be low. 

 

III. Quality  

(a) Current Situation 

(32) The location of Myanmar has a great geographic significance. The country has long 

contiguous borders with China and India, each having a billion plus population, and Laos and 

Thailand, two members in the ASEAN community. Myanmar still has abundant natural 

resources yet to be tapped; rich forests, fresh water fisheries in 4 river systems and marine 

fisheries along sea coasts, vast stretches of arable land, oil and gas on-land and off-shore, 

minerals and metals, etc. With the opening up of the country to trade and FDI, the growth 

of extractive and light manufacturing industries is imminent. As Myanmar engages in a 

series of political and economic reforms, interests of countries like Japan, Malaysia, 

Singapore, India, China, Thailand, etc. have increased in the fields of Infrastructure, 

Electricity, Financial Institutions, Banking, and Telecommunications. 
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(33) Myanmar has established 18 industrial zones. In addition, it is developing 3 huge Special 

Economic Zones: Thilawa, Dawei, KyaukPhyu. HE subsector is necessitated to supply human 

resources adequately equipped with knowledge , skill training and work experience to all 

emerging business organizations.  

 

(34) The processes of democratization, liberalization of trade, privatization of state enterprises, 

and provision of incentives to attract FDI have already started to produce an impact on the 

economic structure. Figure 6 shows changes in the contribution to GDP by sectors: 

Agriculture, Industry, and services over the last decade, 2000-10. 

 

 

Figure 6. Sector Shares in GDP, 1994-2010 

 

Source: ADB (2012) 

(35) The Vice-President on April 7, 2012, visited 10-acre Chinese hybrid paddy plantations in 

Zabuthiri Township and heard reports on agricultural techniques, and seed production, 

proposed pilot farms, and paddy strains that are suitable to climate and rainfall. He added 

that Myanmar relies on agriculture for fulfilling people’s basic needs, and is introducing 

mechanized farming in order to improve the agricultural sector. Technology and capital are 

necessary to change conventional farming into mechanized farming. Only if national 

economy develops, will the state be able to render assistance to such sectors as education 
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and health.4At the briefing hall of agricultural technique camp at Dekkhinathiri Township of 

Nay Pyi Taw on April 29, 2012 the Union Minister for Agriculture and Irrigation said that 

16,134,074 acres of monsoon paddy and 2,476,129 acres of summer paddy were sown 

across the nation in 2011-12.5 The share of FDI inflow into agriculture decreased markedly 

from 60% in 2000 to 36% in 2010, whereas the shares of industry and services have 

increased; industry registered rapidly from around 10% to 25% and services from around 

33% to 38% in FDI inflows by sector.6 Table 5 shows FDI inflows by economic sector over the 

last 5 years, 2005-06 – 2010-11.  

 

 

Table 5.  FDI Inflows by Sector (US $ million), 2005-2006 – 2010-2011 

Sector 
Fiscal Year 

2005-06 2006-07 2007-08 2008-09 2009-10 2010-11 2005-2010 

Oil and Gas 229.9 417.2 478.4 743.2 750 287.9 2906.6 (77.15%) 

Mining 2.2 2.6 3.2 46.6 200.1 160.3   415.0 (11.01%) 

Power 0 0 220 170 0 0 390.0 (10.35%) 

Manufacturing 1.1 1.6 13.2 14.2 11.6 1.5          43.2 (1.15%) 

Hotel and 
Tourism 

2.7 6.3 0.1 1 0 0.3             10.4 (0.28%) 

Livestock and 
Fisheries 

0 0 0 0.6 1.6 0.2 2.4 (0.06%) 

Total 235.9 427.7 714.9 975.6 963.3 450.2 3767.6 (100.00%) 

Source: ADB(2012) 

(36) The change in the industrial structure due to the inflow of FDI is apparent; oil and gas the 

rapidly expanding sector; it is followed by mining, power in that order, and the changing 

industrial sector would eventually have a great impact on the labour market for skilled 

manpower. Nevertheless, agriculture is the mainstay of the economy, over 70% of the 

population is still engaged in agricultural undertakings, and the sector contributes almost 

40% to GDP. The heartlands still remain among Asia’s most fertile, producing a trove of 

crops: from rice and beans to oil seeds, maize, rubber, sugarcane etc. The ongoing reform 

process has placed a high priority in alleviating poverty in rural areas by adopting two news 

bills: (i) The Farmland Law and (ii) The Vacant, Fallow and Virgin Lands Management Bill.7 

                                                           
4
The New Light of Myanmar, Sunday, 8 April, 2012. 

5
The New Light of Myanmar, Monday, 30 April, 2012. 

6 World Development Indicator (WDI database online) 
7
Myanmar Times, August 20,2012 
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Self-sufficiency in food or ensuring food security is the primary concern in addressing 

disasters in connection with natural calamities like climate change, crop failures, etc. Access 

to credit and technology is made available in enhancing small-scale farming which is 

perceived to be more successful in promoting better-livelihoods and a sense of wellbeing of 

most of those engaged in raising crops, keeping livestock or fisheries.  

 

(37) ADB (2012) reported that the impediments in Myanmar are the lagging physical and social 

infrastructure, especially low connectivity both within and beyond the national border. 

Investment in infrastructure could expand growth and attract private investment, integrated 

into the regional economy, and stimulate economic activity and investment in Myanmar. 

With this background, developing infrastructure and connectivity must be accelerated. For 

these reasons, the demand for the human resources specialized in civil engineering would 

be increased. 

 Technical and Vocational Education 

(38) Immediately at the end of WWII, the Department of Technical Agricultural and Vocational 

Education was formed under MoE with the mandate of producing skilled workers, crafts-

men, mid-level technicians, and engineers. By 1970s, high schools, colleges, and universities 

were recognized as the best TVET institutions in SE Asia. The State Law and Order 

Restoration Council enacted Law No. 20/89,which related to the TVET sector, it is called The 

Law Amending the Union of Myanmar Agriculture, Technical and Vocational Education Law.  

This law aims (a) to nurture technicians and specialists required for the establishment of 

industries, and (b) to nurture experts required for the effective utilization of sophisticated 

technology for the development of agriculture and livestock activities. It also defines the 

function and members of the Council for Agriculture, Technical and Vocational Education, 

and their sub-committees established to achieve the above objectives. Since 1996, TVET 

functions under the administration of MoST. At the same time, several ministries are also 

involved in running HE as well as HR programs. News exists that plans are being made for 

establishing community colleges in each region to provide TVET to young generation. 8 

(39) Skills development is being carried out by thirty ministries. Effords need to bring about all 

skills development programs under one umbrella, viz. a National Skills Standard Authority 

                                                           
8
JICA 2012, Data Collection Survey on Education Sector in Myanmar (Draft), p-61 
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(NSSA) in order to provide such services as Skills Testing, Certification, Accreditation, Setting  

Levels for Equivalency in competency, etc based on education and training frameworks. 

Many stakeholders in addition to government, including NGOs, INGOs, etc each has its roles 

coordinated via a series of government sponsored forums. Quality assurance is to be set in 

order to meet the changing needs of the labour market for job seekers / labour mobility or 

in transferring  credits to HEIs for students who would be interested in  studying abroad .    

 Agricultural Education  

(40) Myanmar has increasingly stressed the importance of a more diversified agriculture to 

achieve its goals of modernization and rural industrialization. However, an enabling strategy 

for rural income growth and poverty reduction in Myanmar will require enormous 

investment and will take time. The constraints most probably include are of staggering 

complexity: the presence of a large population in rural areas characterized by widespread 

poverty; low productivity of agricultural labour; low level of infrastructure development; 

poorly integrated markets; poorly functioning factor markets such as land and credit; and an 

underdeveloped rural industry. The need for a link between agricultural and rural 

developments has been well-recognized, effective participation of all stakeholders in 

following policy guidelines and in implementing programmes is expected to result in the 

mobilization of human and economic resources to attain the goal of rural development.9 

 

(41) Agricultural education began on December 22, 1924 with the establishment of the 

Agricultural College and Research Institute of Mandalay, and it offered a 3-year diploma 

course. In 1938, it became a constituent college of Yangon University. Students who passed 

the intermediate of Science examination at Yangon University were admitted to a 2-year 

agricultural course leading to BSc (Agriculture) degree. In 1947, the college was up-graded 

to the status of Faculty of Agriculture. In 1955, the 2-year course was extended to a 3-year 

course for conferring BSc (Sericulture) degree. Eventually, the Faculty of Agriculture had 

become a separate University, and it was renamed the Yezin University of Agriculture (YAU) 

in 1997. It is the only centre of higher learning in agriculture in Myanmar. At present, the 

annual intake for first year students is about 300, and for the State Agricultural Institutes 

                                                           
9
http://www.mm.undp.org/UNDP_Publication_PDF/ASR%20Vol.2%20Investment%20Strategy.pdf , p-42 

 

http://www.mm.undp.org/UNDP_Publication_PDF/ASR%20Vol.2%20Investment%20Strategy.pdf
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(SAIs) is about 1,500; the top 5% among those who obtain Diploma in Agriculture from SAIs 

can join YAU for the degree B Agr Sc, if they have passed Entrance Examinations. All 

deserving students receive Stipends, Scholarships, and Free Tuitions. 

 In-country and Overseas Agricultural Training Programs 

(42) As educational programs are crucial to the development of human resources in agricultural 

sector, Myanmar has 7 State Agricultural Institutes (SAIs), one YAU and a number of 

Agricultural Research Institutes. Before identifying training needs, each of the 240 

respondents was asked to indicate their perceptions of trainees about trainings both in-

country as well as overseas, over the    5-year period, 1995-2000. Table 6 shows the 

perception of Myanmar Agricultural Services (MAS) officials; about 43% participated in the 

area of plant production, 12% in seed technology, 12% in agricultural economics, 6% in 

agricultural extension, and 6% in the area of soil and water management. It is clear that a 

majority of extension agents in Myanmar have sufficient experience in crop production 

compared to other areas like agricultural economics, plant protection or seed technology. 

 

 

Table 6.Training Courses Participated by MAS Staff at IARI, 1995-2000 

Training Area 
Training Duration (days) 

1995-96 1996-97 1997-98 1998-99 1999-00 Total    

Crop Production 400 908 892 700 777 3677(43%) 

Plant Production 16 57 512 470 207 1262(15%) 
Agricultural 
Economics 

67 92 283 107 449 998(12%) 

Agricultural 
Extension 

125 230 97 40 43 535(6%) 

Soil and Water 
Management 

20 6 26 220 220 492(6%) 

Seed Technology 230 320 20 225 240 1035(12%) 

Others 6 150 70 79 175 480(6%) 

Total 864 1763 1900 1841 2111 8479(100%) 

 

(43) In-service programs at Central Agricultural Research and Development Training Centre 

(CARDTC) and Central Agricultural Research Institute (CARI) are oriented towards crop 

production, a major focus being provision of one-way communication skills required for the 
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transfer of technology. Lack of skilled personnel, Farming System Research, and Extension is 

the main problem of the agricultural extension services. A field survey was conducted using 

personal interview from January to April 2001, covering seven different agro-ecological 

regions. It elicited the perception of training needs of 60 extension agents from MoAI on ten 

important subject topics for further training needs. As expected rice is the major crop for 

domestic consumption as well as for export. Extension agents thought that they needed 

further training in improved rice production technology. It can be concluded that extension 

agents need further trainings in extension education, major crops production technology 

(rice, pulses, oilseed crops, industrial crops), cropping system, plant protection technology, 

pure seed production, post-harvest handling and storage and market information service. 

 

(44) MoAI selected six specific training areas as the training needs for potential extension agents. 

Table 7 shows the opinions of 70 respondents on the importance of training areas. The 

training in the area of programme planning, and education process and human 

development rated as the greatest need for agents. The training needs in order of 

importance were Agricultural extension philosophy, organization and administration, 

communication in extension, and sociological factors in that order.10 

 

Table 7. Opinions of Respondents on Training Needs for Potential Extension Agents (N=70) 

Areas of Training Frequencya 

Very Much Quite Percent Mb SD 
Extension program planning 45 25 100 3.64 0.48 

Educational process and human 
development 

45 25 100 3.64 0.48 

Research methods and evaluation 44 26 100 3.63 0.49 
Agricultural extension philosophy, 
organization and administration 

38 32 100 3.54 0.50 

Communication in extension 36 32 97 3.49 0.56 
Sociological factors 26 40 94 3.31 0.58 

     Note: 
a 

Number of very much and quite needed responses; 
b 

Scales: 1=not at all needed; 2= little needed; 3= quite needed;    

4= very much needed. 

(45) Immediately after regaining independence, the government reopened YU in 1949 and MU in 

1959. The 1964 University Education Law has a provision for establishing new profession-

                                                           
10

Khin Mar Cho et al (2004) Agricultural Training in Myanmar: Extension Agents’ Perceptions of Training Needs, pp-11-14 
Khin.M.Cho@agrar.uni-giessen.de 
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specific degree conferring degree entities called institutes, and universities reorganized to 

offer courses and arts and sciences. The structure of HE system stills remain as prescribed in 

the 1973 University Education Laws; however, the system had grown in size for 13 ministries 

are now involve in HEIs. In 2011, National Educational Committee was formed to develop 

policies for the purposes of raising the quality of training programs to international 

students. To date no formal mechanism exists for determining the extent to which HEIs are 

meeting the requirements of students, staff, stakeholders, and the society in large. MoL has 

made some progress in formulating a unified skills recognition system, especially in adopting 

National Qualification Framework (NQF) and/or ASEAN Qualification Framework (AQF) for 

the recognition of skills in the sub-professional level occupations. The National Skills 

Standard Authority (NSSA) was formed in October 2007 with the Minister for Labour as 

President to over-see and use of regional competency standards to facilitate the free flow of 

skilled labour.11 

(46) The movement of labour among member nations could vary from one industry to  

another; within  ASEAN Economic Community (AEC)  the labour market was out of 

kilter interms quantity and quality. Workers' job skills do not match with the needs 

of employers. The AEC should help absorb some of the surplus labour, since it 

supports the movement of skilled workers – the upper category, or specialists – 

without affecting the lower labour category. 

(47)  Thailand would be producing about 130,000 undergraduate degree holders in 2010.  

                   AEC blueprint intends mainly to promote free movement of skilled labour and is 

associated to the natural flow of commerce and investment. Under the  Mutual 

Recognition Arrangements (MRAs), the movement of  labour still has to comply with 

the labour and immigration rules. MRAs facilitate only the movement of 

professional-level pertaining only to skilled labour with qualifications that meet the 

standards specified in the MRAs of ASEAN.§ 

 

 

 

                                                           
11

http://www.myanmarindustry2.com/index.php?option=com_content&view=article&id=74&lang=en  
§
The ASEAN way www.elevenmyanmar.com, January 31 to February 6, 2013, p3 
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(b) Supply Side Labour Market 

(48) The Ministry of Labour (MoL) and the Central Statistical Organization (CSO) publish 

information on the number of graduates from all colleges, universities, vocational training 

centres in the country. Table 8 shows the number of graduates from all public educational 

institutions. 

Table 8.  Graduates by Field of Study from Colleges and Universities, 2008-09 

Field of Study 
Graduates 

Number % 

1. Buddhistic studies  243 0.17 

2. Engineering & Architecture 11536 8.08 

3. Computer Science & Technology 4113 2.88 

4. Economics 7028 4.93 

5. Statistics 643 0.45 

6. Commerce 11153 0.81 

7. Management 636 0.45 

8. Education 13458 9.43 

9. Forestry 32 0.02 

10. Veterinary 107 0.08 

11. Arts & Science  93545 65.56 

12. Foreign Languages 987 0.69 

13. Agriculture 321 0.22 

14. Health 8883 6.23 

Total 142685 100.00 

 Source: MoL 

(49) The volume of skilled labour force supplied by HEIs in 2008-09 AY was about 150,000. In 

order to determine the gap in labour between supply and demand for labour, information 

on current employment situation in every sector of the economy is needed. Table 9 shows 

the projected volume of labour force employed by economic sector for Myanmar in 2020. In 

2020, the total population of Myanmar was estimated at 66.7 million, labour force at 36.1 

million, and the volume of employed labour force at 34.6 million.  
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Table 9.  Estimated Demand for Labour by Economic Sector, 2020 

No Sector Ratio 
Employed persons 
in 2010 in million 

persons 

National Demand for 
labour in 2020 in 

million person  

1 Agriculture 61.24 18.19 21.19 

2 Livestock and fishery 2.12 0.63 0.734 

3 Forestry 1.08 0.32 0.374 

4 Energy 0.14 0.04 0.048 

5 Mining 0.80 0.24 0.277 

6 Processing and Manufacturing 10.70 3.18 3.702 

7 Electric Power 0.15 0.04 0.052 

8 Construction 2.17 0.64 0.751 

9 Transportation 2.89 0.86 1.000 

10 Communications 0.10 0.03 0.035 

11 Social and Administrative 
services 

3.03 0.90 1.048 

12 Rental and other services 5.11 1.52 1.768 

13 Trade 9.57 2.84 3.311 

14 Others 0.90 0.27 0.311 

Total Total employed population 100.00 29.7 34.601 
 Source: Progress Report ‘Job Creation by Border Area Development between Thailand and Myanmar’ 

 www.adb.org, projection using exponential growth formula for 2020. 

 Competitive Advantage 

(50) A competitive advantage exists due to differences in relative factor endowments. Human 

skills for instance can also be considered as a resource, if human resource is used more 

intensively. Policies aimed at improving the quality of education and training programs can 

create such an endowment. Comparative advantage is widely believed by economists to be 

a key determinant of the division of labour and trade patterns.  

(c) Supporting Industries 

(51) A great deal of direct and indirect potential for employment is associated with fisheries; 

both freshwater as well as marine. Appropriate choice of inputs can have a major impact on 

employment in fishing. The exploitation of these resources is conditioned by stakeholders, 

their access to required know-how and technology and status in the society. There is a close 

socio-ecological institutional link between the use of technology, extraction of natural 

resources and their impact on human resources. 

http://www.adb.org/
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(d) Employment Creation 

(52) In the context of fishery the aforesaid relation is so intense that within a well-defined range 

of technological intervention, efforts to strengthen fish culture not only benefits the Fish 

Production Groups (FPG) involved with its rearing and harvesting, but also the vast range of 

interrelated functioning groups including fishermen, who are directly or indirectly involved 

in fishery occupation. Aquaculture accounts for the greatest part of employment creation in 

the fishing industry. It provides direct employment to fishermen and to those engaged in 

excavation/renovation/reclamation of ponds. Besides this, there arises tremendous 

possibilities for expansion of related tertiary sector employment including preservation, 

processing, transporting and marketing of fish products and ancillary sector like fish feed, 

soil fertilizer producing industries which can make provision of huge additional employment 

potential.   

 

(53) Natural resources, domestic demand related industries, and other business environment 

could be viewed as factors that could enhance productive activities. Table 10 shows the 

production figures for freshwater fisheries, and marine fisheries over the 10-year period, 

from 2000-01 to 2009-10. As expected, the fastest growing sector was found to be the Fish 

Culture with a growth rate of about 25%, and Open fisheries the second fastest with a 

growth rate of about 21%. 

Table 10.   Fishery Production and Growth Rate, 2000-01 – 2009-10 

Particulars 

Production                   
(Thousand Metric Tons) Growth Rate (%) 

2000-01 2009-10 

Fish Culture 115.87 858.76 24.93 

Leasable Fisheries 90.94 237.46 11.25 

Open Fisheries 144.8 764.97 20.34 

Inshore Fisheries 344.87 762.49 9.22 

Offshore Fisheries 587.22 1298.20 9.22 

Total Fisheries 1283.48 3921.88 13.21 

 

(54) In the short run, extractive industries especially oil and gas, mining, and timber would 

continue to remain as the most productive sectors. The 2008-09 global crisis is the cause for 

the drop in exports and domestic consumer demand. Over 2 million Myanmar nationals 

were estimated to be working overseas; over 500,000 Myanmar nationals are working as 
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illegal migrants in Thailand alone. With the adoption of new economic policies most 

engaged in overseas employment returned home. Efforts need to be made to provide 

gainful employment or at least opportunities to get re-training for adaptation with the 

changing socio-economic environment the country. 

(e) Critical Issues 

(55) Myanmar population is growing under natural fertility; even though birth spacing services 

are made available. It seems that the proportion of youth is quite high. The forthcoming 

population census would produce concrete data on population statistics. Figures on age, 

education, employment, occupation, industry, etc. would provide a basis for determining 

the gap between labour supply and labour demand. 

 

(56) An imbalance seems to exist due to the current system of admitting students to different 

fields of study, quota system set for HEIs, choice of disciplines given to students, etc. Private 

sector is also involved in providing HE or facilitate opportunities to study abroad. Home 

coming Myanmar nationals on quitting jobs overseas might have work experience much 

needed for the country. Lack of access to labour statistics is a major issue in judging the 

demand side of labour. 

 

(57) Gender disparity exists in every HEI; overall, for every 100 female students the number of 

male students is about 64. 

 

(58) Skills development is vital in reducing unemployment, inequality and poverty; less promising 

young people need to learn transferrable skills to smooth the transition from school to 

work; having focus on work-based programs, either agriculture or industry.  

 

(59)  Private Technical and Vocational Education providers if registered (no figures) would likely 

follow a set recognized curricula; otherwise provide short courses on fees with no guarantee 

of teaching standard for a large number of unregistered providers operate informally.   
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(f) Recommendation 

(60) Tracer studies could determine the match between training and workplace or Stakeholder 

Satisfaction studies might highlight the needs of the business community. 

 

(61) Thirteen ministries provide Skills Development Programs. Efforts to bring all skills 

development programs -both public as well as private training providers-  under one 

umbrella viz. NSSA is necessary to provide such services as Skills Testing, Certification, 

Accreditation, Setting Levels for Equivalency based on vocational, hands-on in-plant or 

workplace practical trainings, etc. 

 

(62)  A large number of unregistered Private Technical and Vocational Education providers 

operate informally. Phase II should focus in gathering information on TVET in the private 

sector. 

 

(63)  For ensuring food security and for discouraging the movement of young people from rural 

to urban areas, it is imperative to nurture technicians and specialists required for the 

establishment of agro-industries, and for the effective utilization of sophisticated 

technology for the development of agriculture, fisheries and livestock related activities.  
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Appendix A1. Alloted Capacity, First Year Intake, Total Regular Student, Total Distance Education Student by University, 2011-2012 
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Appendix A2. Sanctioned and Appointed Posts by Universities (Academic Staff) 2011-2012 

 

 


